This study investigates the status of subject pronouns in the English interlanguage of Basque-Spanish bilinguals from a minimalist perspective. The oral production of 20 participants was analyzed at two different points in their acquisition of English (Time 1: 396 hours of exposure; Time 2: 564 hours of exposure). The pronoun he, systematically adjoined to the verb at Time 1 in sentences that already feature a DP subject, is interpreted as a place holder for the agreement morphemes in the subjects' L1s. At Time 2 the entire pronominal system is acquired and English pronouns become independent. The reanalysis of pronouns, from agreement morphemes to free elements, is argued to have a direct impact on the distribution of inflection in the participants' English interlanguage.
Introduction
This paper considers the status of subject pronouns in the English interlanguage of Basque-Spanish bilinguals from a minimalist perspective (Chomsky, 1995) . Our data come from the spontaneous oral production of 20 participants after 396 (Time 1) and 564 (Time 2) hours of exposure to English, the foreign language they are learning in a formal setting.
At Time 1 they systematically adjoin the pronoun he to the verb in sentences where a Determiner Phrase (DP) subject is also present as in (1): (1) a. The boy he listen one song.
b. Wallace and Gromit he catch them.
These same learners, after 168 more hours of exposure (Time 2, two years later) have acquired the whole pronominal system, he is no longer adjoined to the verb and, consequently, does not co-occur with a DP.
We will refer to this lexical item as "place holder he". 1 As reported in the literature, this type of place holder can also be found in English non-native grammars as illustrated in (2): (2) a.
[…] the young boy he can get this fish. (Fuller and Gundel ,1987) b.
[…] but the dog he can take the tea. (Muñoz , 2001) Place holder he is also possible, although not frequent, in adult native English in cases of topicalization (Berman and Slobin, 1994; Haegeman and Guéron, 1999; Radford, 1997) .
This explains why the cases of he insertion that we have just mentioned have been accounted for as mere topicalizations similar to those in adult native English. No special attention has been devoted to this lexical item in this specific position in English non-native grammars. However, the contexts in which he insertion appears in our data base call for a different explanation.
This paper will be organized as follows: the next section provides an outline of the theoretical framework we will use to interpret the data. This is followed by a section in which the participants and the procedure for data elicitation are described. Section 4 features the data of the English interlanguage of Basque-Spanish bilinguals and suggests a 1 We follow the proposal by Bottari et al. (1993 Bottari et al. ( /1994 who argue that placer holders are elements that fill in a structural position with lexical material not present in the target language in that same position. See also Eubank (1993 ), Fleta (1999 , Fuller and Gundel (1987) , Ionin and Wexler (2002); Lakshmanan (1993 Lakshmanan ( /1994 ; Radford (1988) and Roeper (1992) among others for research on other elements acting as placeholders.
possible analysis based on a specific proposal (Kato, 1999) arguing for a reanalysis of weak and strong pronouns and the role of Universal Grammar (UG) and the participants' L1s.
We conclude with some comments on issues this proposal raises.
Theoretical framework
The study of the acquisition of pronominal subjects in a second language has been a topic of interest to researchers for some years (see Felix and Hahn, 1985; Hilles, 1991; Lakshmanan, 1991, Liceras and Díaz, 1999, among others) . More specifically, within an
English as a Foreign Language (EFL) context, the development of the personal pronoun system has been examined in several studies. Felix and Hahn (1985) analyzed the acquisition of the English system of personal and possessive pronouns by two German high school classes (seventy 10-12 year-old students). The major results obtained in their study
were that (i) the students internalized the various pronominal structures in a a highly systematic way which did not reflect teaching methods or material; (ii) the students acquired pronouns on the basis of individual features rather than individual morphemes, and (iii) tutored learners appear to employ strategies which are also typical of naturalistic language acquisition. Ruiz Zarobe (2001) examined the acquisition of pronominal subjects in relation to the age factor. The participants in her study were 81 Basque-Spanish bilinguals divided into three different age groups (9, 13 and 16, respectively), all of them in their sixth year of instruction in English. The participants were asked to complete a speech production task (Frog, where are you?, a story created by Mercer Mayer, 1969 ) and a written composition task. The results of her analysis indicate that age could be positively related to the acquisition of pronominal subjects in English in the written production task, but not so in the case of the oral production task. Evidence for an improvement in the use of pronominal subjects in the written mode was also found in a follow-up study with the same subjects when they were in their eigth year of instruction in English (Ruiz Zarobe, 2003) . Muñoz (2001) also finds that what she refers to as referential reduplication (see example (2b) above) decreases as the proficiency level of the Catalan-Spanish bilingual participants in her study increases. More recently Muñoz (2005) shows that there is a more frequent use of pronouns and a higher level of accuracy in the use of those pronouns by Spanish older learners of English than by younger ones. Her data come from 211 instructed learners who performed two different oral tasks (a semi-guided interview and a picture-elicited narrative task).
Our study will consider oral data from a very different perspective. The theoretical framework we will use is the proposal by Kato (1999) who, following the tenets of the Minimalist Program (Chomsky, 1995) , argues for a reanalysis of weak and strong pronouns. This redistribution seems adequate to explain the acquisition of English by speakers of Spanish and Basque because pronouns in these two languages differ from English pronouns with respect to their syntactic value. Besides, verbal inflection is a key element in Spanish and Basque but is practically non-existent in English (cf. García Mayo et al., 2001 , 2003 , 2005 Kato assumes that the universal inventory of weak pronouns is made up of (i) free weak pronouns (as in English); (ii) clitic pronouns (as in French) and (iii) agreement morphemes (as in Spanish and Basque). She proposes that languages canonically privilege only one type of weak form. Strong pronouns, which are deitic in nature (unlike the referentially dependent weak pronouns or clitics), are assumed to exist in all languages. They can double any weak form.
Following this analysis, Spanish and Basque agreement morphemes are similar to English free weak pronouns and one difference between them is that free weak pronouns can appear independently whereas agreement morphemes have to be adjoined to the verb.
Consequently, the structural position proposed for each one is different. According to Kato, free weak pronouns appear in the specifier position of Tense Phrase (TP) 2 , adjoined preverbally as in (3), whereas clitic pronouns and agreement morphemes appear adjoined under [T], as illustrated in (4):
In languages with clitic pronouns, like French, and in languages with agreement morphemes, like Spanish and Basque, TP does not need to project a specifier position because clitics and agreement morphemes adjoin to T to satisfy their strong pronominal feature and, therefore, function as pronominal subjects. Let us provide the illustration of the tree structure corresponding to English and Spanish/Basque in (5) and (6) is projected to house the pronoun.
On the contrary, in languages like Spanish or Basque, whose weak pronouns are agreement morphemes, the representation would be the one in (6) below:
In (6) agreement morphemes and verbs move to T in the syntax and agreement morphemes check their strong nominal features (case and phi features) in this category. Agreement is adjoined to T and there is no need to project a specifier position in the TP.
Methodology

Participants
As we have mentioned above, our data come from the spontaneous oral production elicited from 20 Basque-Spanish bilinguals who had been exposed to the same amount of formal instruction at two times of data collection: at Time 1 they had been exposed to English for 4 years (approximately 396 hours) and at Time 2 for 6 years (approximately 594 hours). The data at Time 1 and at Time 2 were the first ones to be collected from the same group within a larger longitudinal project on the study of the English interlanguage of Basque-Spanish bilinguals who had started the learning of the language at different ages in a formal setting (García Mayo and García Lecumberri, 2003) . All the participants in this study were students at the same school (a private ikastola -Basque school-in Gipuzkoa, Spain) and their knowledge of English came exclusively from classroom exposure.
Questionnaires to control for this variable were given to all the participants previous to any testing and all those who were attending extra English classes were excluded from the experiment. 3 The group received 3 hours of weekly English instruction combining practice in the use of the language and some attention to its formal aspects, as specified in the coursebooks designed for their age range. The context in which the participants are immersed has been defined as additive trilingualism (Cenoz and Valencia, 1994) : Basque, the language of instruction, is the minority language, which is nowadays increasingly used and valued in the community. Spanish is the majority language and English is taught as a foreign language. 
Analysis of oral production
In order to analyze the status of subject pronouns in the English interlanguage of these bilingual (Basque/Spanish) subjects, we have considered the use of independent pronouns, place holder he and the use of self-corrections and pauses (between subject and verb) both at Time 1 (396 hours) and Time 2 (564 hours). All these features were analyzed because they are seen as indications of how the participants are constructing the pronominal system in the foreign language. As we have mentioned, by place holder he we refer to the systematic use of this pronoun in sentences where a DP subject is already present 5 . Some examples are given in (8):
(8) a. The dog he play.
b. The boy he look.
c. The reindeer he carry.
d. The boy he rescue. Table 4 shows the changes observed from Time 1 to Time 2:
5 We have decided to refer to the structure as place holder he because this is the pronoun overwhelmingly used. However, other pronouns appear in this structure: (i) the father and the mother they love. As can be observed, the rare use of independent pronouns at Time 1 contrasts with the high percentage of place holder he (41.50%), the non-existence of self-corrections and the use of just two pauses between subject and verb (both self-corrections and pauses are presented here in raw numbers because of the few number of instances found). It seems as if the pronoun he were used as a place holder for the agreement morphemes of the participants' first languages, a place holder which they adjoin to the verb as illustrated in (9): 6 In Table 4 , when considering independent pronouns, the contexts that constitute the 100% (that is, the denominator in the proportion) refer to the total number of sentences produced by the participants in which there is a pronoun or a full Determiner Phrase (DP). As for place holder he, the denominator in the proportions refers to the total number of pronouns produced by the participants (independent pronouns + place holder he constructions).
Independent
(9) the boy he go TP Spec T'
T the boy he go However, Table 4 shows a statistically significant (p<0.0001) change 7 in the use of independent pronouns between Time 1 and Time 2, and a statistically significant decrease (p< 0.0001) in the use of place holder he. It is very interesting to observe that at Time 2 we can find instances of self-correction (cf. (10)) and pauses between the subject and the verb (cf. (11)):
(10) a. A boy they ….he sleep.
b. The woman when he …. she is listening.
(11) a. He ## took.
b. He ## finds.
Adopting Kato's (1999) proposal and considering the above data and also the role the learners' L1s play in shaping new input data, we argue that the lexical item he is initially (at Time 1) used as an agreement morpheme which the participants adjoin to the verb. The structure we propose for the interlanguage of these bilingual participants at Time 1 is the following:
7 Because of the dependence existing between Time 1 and Time 2, we have not used a two-sample binomial test but, rather, a one sample binomial test taking Time 1 as reference. Similar evidence is provided by Lardiere and Schwartz (1997: 346-347 ) of what they consider "''wrong` affixation encoding precisely the right agreement feature-marking in L1 acquisition as well." Specifically, they report data from Clahsen (1990 Clahsen ( /1991 ) and Clahsen and Penke (1992: 188, (4) ) in which children learning German as their first language make the following error:
(13) a. fels noch nich is-er putt roch yet not is-he broke 'The rock is not yet broken' b. das is-er fest that is-he fixed 'This is fixed'
In the examples above, an apparent third person singular 'pronominal copy' er (he) affixed to the verb occurs, instead of the third person singular target form ist (is).
At Time 2, however, the entire pronominal system appears in the performance of the participants (i.e. in the sense that there are instances of all personal pronouns attested in their oral production) and English pronouns seem to become independent. If we maintain that there is transfer of the participants' non-native structure, the sentence in (14) would be represented as in (15), where A' stands for adjunct:
(14) they # go (15) A' DP TP they go An obvious advantage of this structure is that there is no room for place holder he because the DP subject and the pronoun would be filling the same position and they could not cooccur. Another possible advantage is that there would not be any need for the children to restructure the grammar of their L1s as they would be able to adjust the new data to it. Now, we have evidence to suggest that there seems to be a change in the status of subject pronouns in the English interlanguage Basque/Spanish bilinguals from Time 1 to Time 2: from agreement morphemes to independent lexical items. At Time 2, most of the the pronouns (80.84%) are no longer analyzed as adjoined to the verb but, rather, as free elements, although they might still constitute the morphological realization of agreement morphemes. Will this have any consequence for inflection? That is, will participants pay more attention to inflection once the pronominal system has been restructured? Consider the data in Table 5 and Figure 1 : 
FIGURE 1. INDEPENDENT PRONOUNS AND INFLECTIONAL MARKS
The statistically significant change (p<0.0001) in the distribution of inflection from Time 1 to Time 2 seems to indicate that the participants in the study start to pay attention to English morphology only when they have reanalyzed English pronouns as free elements.
The data from independent pronouns and from inflection at both Time 1 and Time 2, now summarized in 
Conclusion
In light of the results presented above, we argue that at Time 1 these subjects transfer the TP from their L1s (Basque and Spanish) and they fill it in, so to speak, with he.
This means that a sentence in Spanish such as the one in (16a) and a sentence in Basque, such as the one in (16b), would share the structure with a sentence with place holder he as the one in (16c). Their common structure is provided in (17): (16) Kato (1999) finds support in the English interlanguage data of the participants, who seem to consider these pronouns as the realization of agreement on the lexical verb.
Our data have also shown that there seems to be a relationship between the acquisition of independent subject pronouns and the increase of inflectional forms. Within the framework adopted our interpretation would be that only when the subjects have reanalysed the English pronouns as free elements, a new element (-s, -ed) will appear adjoined to the verb. In other words, the misanalysis of English pronouns due to structural transfer delays the acquisition of English inflectional forms, which are not necessary while the pronouns occupy their structural position.
One interesting consequence of this proposal relates to the implications it has for the empty category pro: the reanalysis of subject pronouns casts doubts on the need for pro in subject position in so called [+null subject] languages (García Mayo et al., 2001 , 2003 Lázaro Ibarrola, 2002) 9 . The proposal explains why the participants in this study rarely produce null subjects in English, whereas they do produce place holder he structures.
According to Kato´s (1999) proposal, the option [+null subject] cannot be transferred from the L1s (Basque and Spanish) because null subjects do not exist: agreement morphemes are the real null subjects. What our learners transfer are the features of the agreement morphemes and their structural position (linked to the verb).
The proposal presents challenges as well: (i) the reanalysis of English weak pronouns as agreement morphemes leaves -s as a mere residual without any syntactic function; (ii) it would be necessary to see if the use of place holders can be found among subjects whose first language has the structure of English TP, or among learners whose L1
does not have any explicit morphological marker (e.g. Chinese).
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